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" SUMMARY

.
- o B [

.
-

» Support for integration versus separatism and approach versus avoidanbe

-«
]

reactions among junior and.senior high school students were examined jin ° N

e .

integrated and segregated schoéls., Black, white, and Latin students in i

c - . . ’ .

felected Milwaukee pub}ic schools were interviewved in the spring 9f 1974
) , .

.

A

and reinterviewed in the spring of 1975. /;he app;oach-a&oid;pce and -
. P ) ! L
‘integration-separatism dimensions emerged from a factor analysis of racial
. » .

? -

attitude items. The dimensions.COnsEIEute separéte and distinct responses

, ’

for all three groups of studentg—and indicate that student reactions to

1

inter-group school experiences af$ complex. The social correlates df\botw

[y

dimensions are presented apd'fhe implicat;ons of the two dimensions for

.
-

continued researcﬁ/on race and ethnic=relations are(discussed. .

- “

+ 4 . .
PR Bldck students in all-black schools scored more on the avoidance end
A T~ o

"of the approachsavoidancesdimension while the black students in the inte- *

Teea, % N

~ grated schools fcored on the approach end. ‘Hpwever, theﬁQE?ck students in
» the 9ll-black'schools tended to sco}b on the integration end of. the inte-~ )
- ) - o S . * ) . . ) a
gration-separatism.dimension while the-plack students in the all-black

o ~

schools tended to score ofA\the separatism end. The attitudes'oﬁ‘the stu- ' .

¢
dents in the akl-black schools cl..nged towards those in the integrated

- P

P ’ .- .
/sghobls}during the year between interviews., Reasons for the_ changes are

-l

suggested and partially tested with additional analysis. White students in

essentially all-whfte schools scored on the avoidance and sep%ratist end, of
'S R «

" the two dimensions. ' The white students in mixed Latif schools were mores

t
+

.accqptadt of the miﬁofity students than the whité Btudents in the mixed
[ Y
-black schools. No differentes on®the two dimensions were found/among
| .
the Latin studentscin schools of different ethnic composition.

* . d v

. .

-
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“SAUDENT EXPERIENCES AND RACIAL ATTITUDES: A MULTI-U.LMiiNSIQNAL PROBLEM

P ; 5~

- (Mexican-Americans and Pue}to‘Ricans).

. v, .
\ - % )
. f E I N o
~ 4, N 4 &
bl

. . - CHAPTER 1

.
N v -

e
) - . : . 4
"Race relations in the Unlted ‘States have undergone some phenonenal changes

. .

in che past fifteen years. The civil rights movemerit and the Qlack powet move-

ment ‘evolved and tlourisheé‘\ The urban areas hecame battlegrounds of confronr.

. Y
v"

- tation betweén police and the ”colonlzed At the/same time white citlzens?

. P ¢ Y

“ i\
cou1c1ls, the Klu Klux Klan and in some areas the National Sodlallst Wﬁite
x N 3
People S Party have opposed the galns minority populations have made. We now B
- ',‘ . » . R

appear to be entering a timé of retrenchment from previous minority gains, and

\

v

interﬁersonal conflict bBetween bﬂacks and whites particularly in the urban North
is continuing. . . ’ )

- & L . |

, The primary supﬁorters and participants in hringing a\rut changes have been ,
disproportionately young (e.g., Brink and Harris, 1964, 1966; The National Com-

mission on Ciyil ﬁi&orders, 1968; Campbell and Schugan, 13%8; Marx, 1969; Feagen,
» ° !

1970; Golgman, 1970; Tomiihspn, 1970; Orum, 1972; berbgch an ‘ﬁalker; 1973;-and

Schuman and Hatchett; 1974).. 'While researchers/have examined the demographic
®

M
and attitudinal correlates of adult supporg or/part1c1pation in these activities,

they nave tendad.to neglect the teenage experlences that result in Q?@articular

“

stance on racial 1ssues i‘\ghis is trie of {esearch of wh1te as we11 as minorx:y

~

-

youth. In other words, researchers have neglected.the dévelopment (or political R4

f

socialization) of racial attitudes amdng teenagers, the very people ihvolved 8Q

.
- . ”

heavily in the recent transformations in race relations. The purpose of tphAs
3 . , »’ . *

-, ~ .

paper is to present data on tii’ correlates of interracial actbptance of rejec:

4 . * - ,

~

L}

. N - ‘
tion among teenagers of three different groups, i.e., blacks, whit}., and Latins
’
. . . ‘

4 o7 .

> -
A . ’



_— W oot ' / I :
: ‘ ® _Inter-group attitudes of youth 'ng-doubt .reflect a numbemof ‘influences. ; -

. . P L) - . ' .
They mgy be functions of demogrdphic variables, family variables (both exper- - g
ience and attitudinai), personality variébles, dcademic variables, and perhaps
E ‘ : ’ ’ : *
most \importantly, school experiénce variables. The previous focus of research’

. N b Vi
on adult populagionsthas limited investigations primarily to demographic and
. ) R ~ N . 3 "
ExY M < m «
, and attifudinal variables. The present focus on the younger pppulaticng will "
- // ) " . ,\ .
* allow ap examination of the effects of these other variables on the political -

i

o™ 2 .

) socialization of interzgroup attitudes among adolescents, / - S
. ’ = ' ‘ 4 *n”t'\
¢ ’ . t, R . : ) o v

- . . -
The central focus ts how the youth come to adopt either an integrationist-
- 3

0T sepatatist stance. lThough the aforementioned studies,focus on different
. & .

movements, all are basically concgrned ﬁf%g:ghe integratifn{sm versus separatism
. ’, . .~ ’\

issue, Marx.(1969) and Schu and Hattheté (19745 examined conventional ’ .

-~ 7 ]

militancy (i.e, wanting

greater equal participatiqn in society) while 0¢Lm

»

(1972) examined suppdrt for the civil rights movements itself, _Feagin (1970)

& -

for black separatism while Abe;bach and w;lkér (1973) examined

studied suppo

or both integration and black power,/ Others wepe eoncerneéd with support ,

»

? participation in the urban rio: which have been interpreted by at‘least some.
~ - 1
<, .

(e.g., Blauner, 1972) as part.of a struggle, for '"home rule."?2 Indeed Cruse * ‘ v
- _ . ’ Fi R o
. . . . .
(1967, 1968) has cited the, ﬂntegrationifeparatism dipefision as historically the .
critical choice that blacks have Bad to make ;ﬁ_émerican sociegy.3 ' v
~ A\ . ] . N

- . R
. .

.o 1 . o :.~ ‘ . :
However, young people as well as agultﬁ might adopg a thi;d;possible

reaction--avoidi:ie. Several years agd Peﬁ;igrew (1964)'aistinguféhed‘ﬁefﬁeén

these three reactions to oppression: (1) movement  toward the oppressor, or the .
. Y . td - M .
. . R -~ - .
l L) . . -
effort .to achieve integration or fullggcceptance; (2) movement against the .

. -~ .
oppressor, the aggressive or "fight" (separatist) pattern; and (3) mgvement away i
from the oppressor orravoidance. Thus in this paper avoidance is, conceptualized

| ' (I - * 7o c '

. [

‘ -9 SR '
' [ . . .
[ . ! .
. N /. .

Py
> .




as neither integratlonlst or’ separatlst, Bht ar apolitical stance of (attempted)

] i R A i 154

w1thc;}wal rrom'lnter-group‘contact or conflxct. Avoidance may be a mild though

~

-

Noe still uegaelvb reaction to oppre551on,.k1nd of a weak separatrst\r ion. On

\ .

the other hand it may be a totally-‘diffe’rent"r,eéction than either the inte-

. - Ve
W ¢

. . 'grationist or separatist reactioh,’ Still enothé! passibility is that ayoiders

b
conStlt%ee a pool £Tom wn}ch the separatlsts or their supporters are subse-
quently recrudted. Lhe interrelationsnlp of these reactions to oppression
, - . o - b ' !
~ = . and changes in the reactions,over time have not been examined. Furthermore,
> ’ .-
the three’ reactions are p0551b1e‘for all racial and ethnic groups, not just the

'
’? M - .

minority youth, and both white and m;nority student reactions will be examined
. i d

YL in this paper. ) ) . ; ‘- .
b . —
‘The importance of these reactions, can be illustrated from a current

.

. . y J
3 : o .
controversy. For over two decades social scientists have conducted cesearch
. . .

which generally supported the "contact hypothesis" (Allport, 1954 for reviews , -
s .

“of this literature see Pettigrew .1971; Pettigrew et al., 1973) Recently,

however, Arﬂqr (1972) reported that support for blacR power, black, power,

~ ’

< © dideology, and desire for predominantly black schools increased among bus

1

-

' students, more than among non-bused students. ' . .

. .

L4 ¢

0f course, integration whether -forced or voluntary does not mean the .

-

:conditions of the comtact hypothesis have been met (Zee the review of Armor's =
study by Pettigrew ‘et al., 1973). . This no doubt is, in part, why the results
) on desegregation/integration research tare so contradictory and incongistent.

Foﬁ whatever reasons, and there are no doubt many, ét. John (1975) in her

* .

excellent review of dgsegregation studies found a general lack of consistency
' , ! « a4 - . . B
| in studies which examined the effects of desegregation on prejudice and found
. . P <> , i
‘contradictory pe§u};5‘wﬂen the study designs and vg&hntary versus non- -

+ ~ voluntary desegregation were considered (p: 73-76).3 Furthermore her .
: . . ’
\)‘ fe . i . ‘u‘.’
ERIC , ' .8 - S .
P iz - .

. .
" . . e




. . .
. . ” . :
. ., .
: . . . /
r . . ‘
. .

conclug;onS/Qere unchahgé& when only the most'carefully'desigped studies weFe
’ examined ipd she concluded that the results of d;segregation on student prequice
were so variable thét they must be affected by circumstances‘other_than the |
. “mere fect‘of‘deseggegagidn. The prégent’study improvesyi;‘séme wgys dbon gpe

]

.

L

design of previous research. First, longitudinal data are used whereas most
- . * N l

\\\\‘\\“aflth&QEEEZ}ous literature is based on cross-sectional research. Secondly,

. -
~ +

a multi>dimensional approach to student reactions to 9egregated'versus in-

S~ 7 ’
~. [y

ated school egperiencés is utiltifed. Finally some correlates of the at-

- -

o //Eitﬁdinal cﬁaﬁgeskare examined asfan ad hoc explanation o

»

7/
f some rather dramatic

*

changes—%hat—occurreﬁ in the course of the study. , .

- *
-

- In summary, we shall be concerned with four central igsues in this paper: !

o <
1 . , <

(1) the importance or égl{enéy of the different reactions and the relé;ignship

of the reactions to each other for three adolescent groups: Blacks, whitesf and
. Y N “ - «

Latins; (2)  the social factors or correlates that are associated with ine gr57

. - -
.

‘* tionist, separatist, and avoidance stances among the three groups; (3) the

»

distribution of theéé atgi;ud?s in ségreéatéd and in;egp&ged,schoole and the

,’; chénges‘that occur . over timé{ and (4) thg/réIEEionship,dé thes; attitudes. to
p; v

“ s . , P .
. -the' decision of .drop-out and trapsfer studen%s‘to leave the schools.
, CHAPTER 2 T o
. . ! <L ‘ W . ", 7
T ' METHOD . . . .
., 3 - . ’ ,
P Blacks, whites and Latins dre the major groups in the Milwaukee public .
Sschool system}ié/;hich the study was'ceﬁg/‘ . The Latins are dqfined.by ) .
) ' ' ! -~ - - 2
4 - ) '
the enrol}ment repoits of the school system as persons coﬁgi eigg.bx K \/////.

theméélves, by the school, 6r‘by the community to be of M éan; Puerto Ritan,
. . P ’

Céﬁtfgi-Ametican, Cubén; Latin-Americaq, or other Spanish/origin. 1In faht,
B - . ! ] ’

”

h;heve}, almost all who appeared in fhe‘sample were eit exican-Americ’an¢ ]
/ . ) . ) ! . ‘ ) , . S ‘.,_',;»4-»,_




»
ol

¥

o«

-

LN

Al

" {ca.61%) or Puerto Rican (ca.39%). These two groups were -combined for.the
-

analysis reported in this paper since the number from each group appearing

-

in the sample was small. Furthermore .they refer.to themselves locally-as

.
.

. Latin or Lat1no a§ ‘well as either Mex1can—Amer1can or- Puerto Rican. ‘There .

.

e

.

is litcle animosity between the two groﬁps locally and, indeed, a great )

)

_ deal of solidaricy exibts since the Latin community 1tse1f is quite small.

Nl v

sample - v . .
Students from four‘high schools and six junior high schools selected
:pr thetr varying racial and ethnic.compositions participated in the study

in the’spgfhé of\l974 and the spring of l975 Limited time and funding
prevenced the inclu‘. the sghools. fg most cases the junior high

3thpols ‘ed into) the senior high schools included in the §ample. The four

.

high schools included one‘with 17 6/'Lat1n students, one that was essentially
all olack, one that had 45,77 black students and 51 6% white students, and

. o
one that had §§.67 white students. The Junior high Schgols ranged from )

R

70 7/6§ab&n to 24 4/ Latin and from 98:6% black to-~93. 4/ white. Schools .

R v:.\ 2 N -

with both stable and changing racial (or ethnic group) compositions were

o

2 . { Py . . 4 =
included. Students were ran&%mly\s%lected within the, schools. The tqtal

>

number of senior high school students was‘323 including 110 olacks, %61 o

whites, and 52 Latins. The junior high‘sample was composed of 14 blacks;4 o

Z \ A -
141 whites, and 72 Latins for a total of 227. The group totals were 124

blacks, 302 whites; and 124 Latins. To control for age dlffetences minimize

diszuptions to the'schoofs and allow for the planned follow-up only seventh

“ [

and tenth grade students were included in the samplew. Furthermore many
students in those grades were probably in schools of different composition

the previous year and theif attitudes would probably be more crystallized

and salient after the change. -




N ¢ Ce .
Permission notioces describing the study/éeje sent in advance to,the - ,

- . %

parents-both years. They were informed that if they desired, their child

wouldwnot be included. Approxidately one pg!oeﬂt of the parents each year -

requested withBrawalaof their{chdld from the study. - ~

Apuroximater one week af he notices werefsent, the students were,.
H . v
asked to report to a pre-a signed a;e;\bf the school/building/yhere they”

were-interviewed individudlly by undergraduate student interviewers whb_ o

-

had been trained on the project. Whenever _possible students wewe inter-

s | S . .
viewed by . someone of their bWﬂ“race—aad sex. The interviews averaged .25

3

minutes affer which the students completed a four-page self-administered,

pre-coded questionnaire. In cases where the inee:nigwer ascertained that

-
-

the stué%nt,had reading problems the self-administered questionnaire was , '
) ./
read to him/her. Less than, one percent of the stugjnts’indicated that they

did not wish to participate in the study. . As in most school related yesearch,

,absentees were a problem. Members of the research team made at‘least two v

efforts to contact all students and three or four attempts were made- to con- '
. - . ' . ' N

'tact frequently absent students. Eventually 84 percent of the studepts in-

itially selected to be 1nterviewed the first year actually participated in .

the study. 0f those. 550vstudents, 12 or 75’percent were interviewed the

. B
. ) h v

second. year. ) ) . . .

e

JFactor Ana;ysis of Racial Itema ) - o
The measures of support for integration, separatism, and avoidance were .

created through a factor analysds of thi;éeeneattitudinal Likext;ézpe ivems.
. . s ] .

Several items originally used by Canpbell and §chuman (1968) -wére included.
. 1
. ) ‘ . - ’




«But since the or1g1na1 items a appeared ‘(to the author) to fall strictly along
. . , 1/
an Lntegratidnist separatlst d1men51on additional items thought to reflect an -

" . . ) D

@ . .
\ayoidance dimension were writtes and added, sThe items were factor analyzed

-

separately for the -three groups., ° . "

-
.

. ) - 4 ‘ ’ //
—_ - : ot :
- The “factor analysis revealed two important separate and distinct response

.
<

. ’ ~ . ) 4
. &tendencies or factors (seevTable 1). An integration-separatism dimension did

emerge and appears to involve primarily ideological or -political attitudes. °

: The avoidance- approach items also sdaled but appear to constitute a more

[ ‘ .

personal reaption. A third dlmension appeared for each of the groups but was

e n e an e e . e

Table 1 about here,

e

Kl N .
v
- v . ’

atistically and did not meet the criteria for inclusion
%

(sea Afmor, 1974, Substantively, howe&er, the third dimensjion:for two

S———— - -
S — e 4 e .

« minority groups bears furtper reseaich:thhe‘EiﬁgTe“itemtnnmgagiﬁﬁNgiwethnic ) -
- A . - ’

less importantly

’

. pride appeared as the third separate and disAEnct~dimension from either the

* ' integrationist-separatist or.the approach-avoidance dimensions.. If additional -
-~ ¢ -~ - f N

- items teflecting»ﬁinority*pride had‘beeﬁ inclﬁded it tdo would have emerged
—~— :

~y .., - ) N

as an important reactién to intetr- -graoup contact in the public schools~ »/,_ P
N ., — -
: IR * . / T
* . b . ¥
s - The approach-avoidance dimension appears to be more important to all of- -
. ] . | N ] N

. \t"\ 4 . 'R /’/ .
*  the students than the integratiOq-separatism dimension. Sevéral af;thefttems

s ) ’

A originally assumed by the author to be integrationist separatfggfztemS“lbaded

R .

*" heavily with. the av01dance items.‘ Furthermore, x/e»variance 1 the items

. explained, by "factor 1, the approach}avoidance actor, was' much higher for all
P -

o ! '

. groups extept the blacks than the variance explained) by the”

toe

tegratdionist-

-

s - separatist dimension. For white students asked about, blacks, factor Liexplained

32.6% of the variance in the items themselves. For

o .

S S K B ‘ -
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M Most of, my" classroom experiences'

~

eforé he trusts a,

-

another race.' T )0

'y . .
hto AN k .,
%, Ja . <

with studerrts of another race have

w

been en;)oya.ble. . . -.2?
. ‘n . [ X * 2 ’
oo],e nust have oride in thelr 'o . _%' o
i W 4
O'Xe\before neac«eﬁllly livfng with oo
. N i 8 ! ,
peoole of a dififerent r-ce, ~ .19 k2 060 <,
'r . . g » ..
Tt is best t¢ stay avayf fi‘gﬂ nednle '
~ \
- of another race to avoid embarrassing v
y T . cha .
"situations. - 78Y 77 AT
P o . ) (.3’;0%.186) (.161)
o - ’ t ’ s
. . \ .
> , ~e. . " . 1 3 . R

‘ -

. - . » - . b8
o 4
L 4 o oy [} 4 .
' ‘ e N ¢ it g * 8
. . Table 1. . v L
. .. . . R byon
- - . - Pactor* Arralysis oft Da(cu.aul Integration Ttems.a . \,, ’
/. “ “actor l: Approa_cn-Avo:.dance N 2 , ‘
.’ ’ . . /' . : . \
Factor -2: Integration-Separatism . -l '
. ‘i . \ ’ . e - )
I‘ ” RN Ttem 1actor Loadings by ’Racial,a.nd mthnic Grou*)s S
b e . _
' , ' v : M - A ¥ i A *
. ’ », ; RBlacks Vhites Latins, Rlacks ‘@%es Latins
": _ ' . . ‘. . e . 4 . ’, - .
1. All w : a8 e
. All white people shou ﬁ. " . . . <o .
© . xent out of ‘lacx {Latin) oy . ‘
1nst‘itui:ions. . Tt . .69t .73¢ 600 T .15  -,0b  -.01
: PN (.302) (.209)° (.246) . . . -
~ -z, Peovie léarn \ft:’raihgs in general 8. ) ) e
PR A N L. 1y S <. o K
R - more - guickly f>0m veovle of ‘the - - ', ; ’
™ . 'same Tace. . .ok 69t 20 T 73 .020 68
oL p AN (.a94) - \(,3s9> I ¢ h6s)
* 3. A wise verson will think ty:i{:e h . T " . ;
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. " Table 1 (cont'd.)” . L
s N ’ 14 ’ 3
. . . SN . .
. 7. Black (Latin) people do’not . R R s
need vwhite people to help organize . \ :
n T Lo O '
all-black (Latin) progiams. +.05 .31 - .65%. $68% .11 -.h0 -
: . _ ) Tow s (219) (.350) b
8, Peonle of the different races, can ) S ©
“ truly un&erst and a@ch other s G e \
oroblems. A7 .06 T L0Ll., .08, L .79%. .0 -
. . ‘ : - (.537) R
<L . ‘ s
-9, -Schools with mostly bla.ck (Latin) students - JRNEN .
"« should ha‘{e mo‘stly_black. (Lat:_.n) teacher§ h ' ) H
i .. y . : ) . - -
.. and schools with mostly wh{be students-should . . . . -
have mostly white teachers.  .50¢ 7L+ 5% .25 -1 1
” . - (.174) (.170) (.180) '
10. Vhite people can never fully undérstand ; . ~
“. the Dlack (Latin) condition. 0L sLx ' .21 .73 Al .23
RN (1) - o 72) ) ' .
11. - Close friendshljp bej;ween blacx.s {Latins) « " >,
’ and vhites is'possible. 213 -ah =009 09 26 .72
o - . ) Ca (=.523)
SR . . R | . -
127 People should have nothing to do with - .
. people oi‘ another race if they ca.n
' help it. C W8 750 76K w107 A7 2k,
[ . :{'ﬁ ( 398) (231) (0330) N R ! e ) ‘o
’ » - s ’ — b‘
SRt nite people ‘Shouldtake part in - LN e
> eivil rights activities. -.18 .19 -,02 + .32 ST ! 0_6) -
' ‘\ T (.335) 7
) 3 . . \\
” . . ’ '.
’, . ‘ s hd . * 4
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RPN ,.j P Table 1 (c;ont'd )

aLsing or:!.ncmal conponents varimax solution. In 'the Latin-wh:f‘te 'mixe'd\
smools the items, were cmged to 1ead La‘bin whl’se'rrather than black-wnlte,. An
aalique rotation resulted in factor load:.ngs almost 1dentica,} %o thOSe*‘ob‘a" '1ed
from the orthogonal The two facl'.ors vere only sl 1ght1y (and incons:.ste*ﬂ:ly)
e\rrelatea for, the three groups ( l‘jh for blacks, - Oll for whites, and ¢
ll»{7 for, Lating). The ana}'ysis was performed on N's _o_f 163-bla_cka, 302 whites,

and 12k Latins, ' ‘ x g ) N oL

-

ot

"b°3enotes items used in composite indices. The figures in parentheses

are the weights, based on the factor analysis, used to cbpstruct the neasures.. -
.coefficients

”he ﬁ‘ol,lowing “reliability 2) ~and vaLidity (P‘I‘S)/were obtaine for the three

~ . L

-groups (see Heise and Bohrnsted‘b‘ 1970, also Armor, 1971+)z‘ ’ ¢
Blackg: Factor 1 " (Approach- Avoidance) SL.=, 810, ()‘I\S 958

. Factor 2 (J.ntegratibn-Separatism)R- 795, PTS .958

. Uhites: Factor l '(Anpfﬂoach-Avqidance) fl 869, GT\, =, / \ AN
’ ~ >
. . - - - 4 : e ,‘.
. -Factor 2 (Integration-Separatism SU=.734,(>T8=.976 :
“latins: Bactor 1 (Approach-A-voidanc‘é) ﬂ'=.829, e TS=.961 ) '—i

‘Factor 2 (Ent'egration‘-Separatism R =674, OTS=.876
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» ¥ t S -~
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b . . . . -
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L. , LS '/"://! - 11
' - . \
latins 1t -was 28. 4%, f?r Latin students asked about whites, 24, 3% and for T

P

blacxs asked abdut whites 22 7%. On the dther handvfactor 2 explained only

-

13.9%, thSA,\lb.O% and 19.6% for the same respective groups5 5

. .. . . - N
[ .
.. . > ¥
~ - . - . -
» - . .

‘e - =~
-~

An oblique rotation of the factors also revealed, surprisingly, that-. .

- » . '

. N - o
‘the two dimensions were quite independent of each other.' In fact the factor

"“loadings and factor ‘scores were almost identical to the orthogonal solution C '

) -
N y - 5 & . oo :

scores gince the dimensions were sb uncorrelatedt\\Ihe\correlation between the

he ‘. ’ - ! ! ‘ " ' ) '

e

s two primary factors was .-.154 for the—black students, -.Oll for t

. [ >
¢! vt ~ s

- ' students, -and ,147 é&f the Latin-students. The correlatlon for the bla

vl’ 4 3 \\

. gstudents is the only one that reachéd statistlcal signiflcance (p<.05, Ngl

v

", but it is still .a relatively low correlation. ,Nevertheless it does indicate -
!‘1’“ « .

- that there is a Sllbht tendency Eor the avoiqprs to be sepggatists, and there\\\\;:

’

is a poss1b11ity that ‘one group ‘could pecruit from anbther during times of

4 "\

strife, Or to-phrase the same correlation using the.Opposite ends of the.dimen- e

4 o™
4 <

“
sions, there Was ‘a slight tendency for the (ideological) integrationists to be

/_,,,_.. A !

approacheﬁs in their persgnal stance. Moge will be said about this in the )
N ~* . - , . i . 7
ion section, .o - T

. -
- - 1 - ~

, ) - Y . » ) .. ' A. o _\ ~
The factor analysis' alsos revealed that the interpretation . A
1S N PR

&

of the items by the three d)fferent-groups differs, although qot radically.

“~\~\\\\§Eur itéms, l 6, 9, and\lgﬁzll "loaded heavily on the approach-avoidance'

A P .
dimension for all three gTr \\\\hese 1tems were: (l) All white peOple should

be dept out of'black (Latin) institutionsi\SG) It is‘pest to stay away from
L ‘ : ’ 1 .
N people of another race to avoid, embarrassing s;tuations, (9) Schools with\mostly

S

" black (Latin) students should have mostr, black (Latin) teachers and schools

~ - *

- ! wit most ly white stugsnts should have mostly white teachers; ‘and (12) PeOple'°

| . . . .

shouldfhave nothing.to do with people of another race if they can help it.

. 4 - .

| 16
‘. _ - , \\\\ a
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Several of the other items'loaded heavily for only one group or in some cases e o
" . . . “ ) ’ ! A
- * N L] M

for two groups but not the third. And in-some cases the same item loaded on .

*
-

different factors,for different populations. Nevertheléss the two”conceptual - \
SN . LS 8 . .

dimensions appear -to be moderately consistent across the groups and the
. . N * .

3 . . .
differences in loadings will be treated as differences in interpretation -by the .

3
.

Y ¢ M
three groups rather than as different dimensions.for each of thelgroups. ,Thus ”~L\

&

- v

~

different fadtor scores and in somelc€Ses-different items were used to cregte‘ L

v . . &

the indices used here.6 "Items denot§d~with an agterisk in Table 1 were used

N ’
» . * .

T ’in the creation of the indices while the fagtor score coefficients or weights

;9 . . X * ) . A . . N
are presented in parentheses. We now turn'to.an examination of the co

v S
of the_integration-separatism ahd appfoach~avoida15e dimensions.
o . , i 4 . , > '

’

.

Independent Variables, Conceptual Gro

~ , The variables most only relatéd to militancy in previofis studies have

.I
) [}

geen the dgmpgraphic variables. The respondents'’ sex, father and mother 8

v &
. /
r~i;;///;£eﬁEEEI;; and occupation, as well as skin_hue (see Ransford, 1970; Udry, 1971 -
.o « 4

- for previous ubes of this variahle) of the minority students will be included \

- “

[y ]

e in this ‘study. Low status and darker skin of minofity community member's *has

A b . "2 % AN B
. .. .

-usually been associated with their participation and support of usban violence '

- v
.

- and with-anti-white attitudes, High socio economic status hag usually been

. Lt \ -

‘asspciated with conventional .militancy (i €., militant advocacy" of traditional

L] . ’ €
‘. . .

or conventional goals~-see for example Marx; 1969). Males have usually been .

3

' z y
found to be more active than women in both kinds of actions, We expect to a

0
s ] -
. M . . »
. . a .
.

ne -

find the same here. ) o L

T - -
' . " ‘ . . ¢
’ . e N N
)

' A, secortd .group of variables 1is parental and peer influences.: Often-the'

’
° ¢ - -

effects of socio economic status are mediated through subtle kinds of influences

such as neighborhood restrictions on students peer. choices, and parental\\\\\

, N




k4

. - s N
teaching of attitudes both formal and informal, Thus peroeption of parental

-~ )

14
and peer support for integration in general and for 1ntbgrated (versus segre- .

. . . ~ . - .
gated) schools ian particular will be included These measures should be ‘.’

L .
’ [

related to both dimensxons but probably more closely to the integration; ‘“

< S

s separatism dimension than the approach-avoidance dimensxon. T

i . ~
-

B .

f

J’ . ¥ ', } / - * ’ ' .
. [y [ — - . . B 4 r P
: The inker-group experiences the students.have_in the, schools also affect
. K \ . ) 4 . .. - )
their‘attitudes and vice versa, .The number qof inter-group friendships, quality ¢

. .

Joooe OF the inter-group experience (whether the‘groups get along well at the school

and. how members of the other group treat h;m/her personally), and the fear of

’
.

threats from the other group will be 19cluded as measure?;:f inter-group .

4 ~ » 4

o,

|

|

‘ 4
experiences. Good exper ncés should be related to_ support for integration 3 |
k4 . integ \,|
|

L 4 N ‘ ¢ "\ L F’

and to' the'approach end of the approach- av01dance d1mens1on. These kinds‘of

»

~
~

personal experiences should be more closely associated with the approach- o v
R ~ w_ oo .

avoidance dimension thap with the more éﬁlitical or ideological support for |
RN “ . & . PR » . . r ) - |

integration Cot . . ’ . . ) . |

. .o . -

- L, . ‘ . o . |
‘\“"\ . . Two other groupings of variables relatéd‘to school experiences are the - {

T N .

.- academic variables and relationship with authority>f1gures. Academic, variables

-~ . <. -

should be related to the dracial stance since students are in competitiqn with

B
- €
(J -

-~ each other for the rewards of the system. The sepurt&y of gogé’grades may,

A .

|

o ‘ )
) hSSZ;;:(’lmpggye the. willlngness or des1re af/fhg,stﬁdents/to interact with l
. |

+  members Qf other groups, and thus we cannot predict how fhe\iFademic*variables

N

. N . - .
will relafe to ‘the ,two dimensions. The academic measures to be used in this ~\\*/ ,
‘ s ..o . ) ’ ‘ ’. -
/y///f/y/ study are self-reported-grades, the student's rating‘of.his own ability vis-a-vis
‘ N - P4 *

other'students .in school, occupational aspirationg, and the interviewer's )

At .
aesessment of the studqnts' language usage."

-
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The relationship of the minority students in particular £e~authority

figures® could also.affect the stance they take on racial “issues. Many parents |

of fai{ing minority students feel their §tudehts are 'push-outs," not drop-oués,

\ €
[y

Hatchett, 1§74). Particularly in the case of the minority, studgnts Qe expect

N \.

. LY . N
good relationg,&ith/authority figures and belng interviewed by white inter- ..

viewers to ‘be associated.with.gyppért fér integration and approach to students '

s
of anotﬁgr ethnic or rackal'éroup. L ) ' o . .
S ' \ . 5 7
Ultimately the'stude@t's own personal{;y,\ghe way in wh;ch'ﬁhe/he‘Qieyg
himself (self concept), feélings ég'bersonéi coﬁirpi or powerlessness, b;th ~
£acilitat;ng a;d,debiiitating anxie%zz and‘feelinéé of anomie should be‘related” )
. to his/her attitudes. Both the démifiaphic and ﬁarént 1 inf%génces are likely
. to be reflected indirecély ih thee~ kinds of'vér{;bIEs ;iéhough the,indiﬁect‘ '
'reiationships will not be examfﬂed in' this paper. :C d self concept, feélings " 4
;f‘perspnal céntrol; lack of a%xiety and anomie should all be-ass;ciated with
support for integration and evén more'sfrdﬁgly,;s%oéiated with approach <to
students of anotherlracial or_ ethnic group. =
- ? .

* Independent Variable Mea sureher*s

Paréﬁta;?oéc;pation and edubafion, the student*s occppétiqnai aspirabiopp .
‘ and self-fepo;ted grédéS‘yerq all c;ded oé.hine point scale;f ;Thé;inggyv;ewéfs
made twotjudgemégts about tk studéﬁts:(o; scales from 1 tohas, the skiﬁﬁhue of _
the minority stddent; énd‘Engliéh usage of all studeJES. A ngpber of'variaglesA

7 )

19 .

P -
LN

A

and the re}qtionship the students h;ve witb‘the tééqhers and othér school . ©
; ) personPel da§ affect'their feelings about avoidance,'infegratioi and sep;ratism.
Likewise ;he students' experiences and Attitudes towards thelpolice'mgy affect ‘ ‘
v , ; .
‘ their stance, Finally the race of ‘the i‘gervigwer‘is lik?}y to affect responses$
. to. survey qugtion§ (se; for example Schuman and éonverse,'197f; écHhman and <




o

p

S

- 1

=L . - % ‘ ) s
w>re coded on/five point sczles. These were: perception of parental and peer

PR
ntegratiep in general and for integrated school compositidn in .
"‘_ o / v . & ’/ <

hparticular,/pumber of friends of the other rac1al or ethnic group, percep-

s

tion of inqér -group relations in the schopl, quality of classrodm experiences

‘ +

with members of the other group, and ratings the students made of their .own

!
/ \

school ability. Fears of threat$, beatings, apd thefit were prpbed in three

- ° - !
.

separate/questions, and the responses (yes-no)- were combined The students

<
-

exper&eﬁée (or pe. ception) with the policea whéther the poliqe used insulting
v - -~ N '

language, frisked people unnecessartly,»or roughed -up people in their peighbor-
Y

-

hood, and whether the studénts or their fr1ends had experienced any of thete &

s

things were all combined into a nine point indéx. The remainder of the measures

weré/oFtained from five )point Likert-type questions. These 1ncluded attitudes
.« Sstudent

toward the police (3 1tems) /perceived attitudes of the teachers toward them-\
selves (3 items), senmse of personal control (3\items from the Equality of
Educational Opportunity Study—-Coleman, et al,, 1966), self-concept (5 items),

anomie (3 items), and both %ebilitabing and facilitating anxiet¥y (4 and 3 items

| “‘ hd .~ ‘°
respectively adapted froi\iféijt and Haber, 1960). - -

‘ 4 -y -
e - ’ -

| The Likert;!'pi?items for each'concept were factor analyzed to confirm |

that they were unldimensional The factor analysis indicated ‘tha’f the scaling
r’\
metric would not be s1gnifrcantly improved” by weighing specific items, the

\

L3 ..‘ A ‘ .
.o ,hﬂ\kfactor score coefficients were approximately equal for all items. Thus simple

’

re ’ 4 *

”

jummated ratingslyete used for the Likert-type items. *

- *

. - /
) .
It should be noted that most of these measures constitute ordinal scales

~ . B

while most of the.analysis for this paper "requires" interval data Ih recent

N .
t twb,“

years con51derable Justificaéion for the use of interval statisbics/&ith ordinal '

+

data has appéaied in the literature (e g., Abelson and Tukey, 1970; "Boyle,* 1970

\

o

-

*

-
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ﬂabovits, 1970) The benefits are considerable. As summarized by Lab0vitz
(197¢) the importanthon51deratlpns fgf the purposes of th1s paper are: (1) .

i ’”
more powerful, sensitive,,better*deVeloped and i erpretable stat1st1cspwith ’

"Iz

known sampling error” are available, (2), there is bettcr retention or "knowledge

4

. - . a
or, information about the data; and‘(B) there i’s greater versatility in the-
< ‘4

statistical manipulations (s. g., partial and multiple regression) This'last
1 “

_ point is particularly critical %ince comparisons of the {%1atiVe coptributions

. i N . -
of the various v:r}ahles\uoukéfnot be pdssgble without' the use of regression. e
T R . o S 7a
analysis, : ' , \ S
‘ ! . 7
. . ; ,\ - - [
Results dof Regression Analyses A N i ’ . -
. M .

{ N ’ '
The integration-separatism and approach-avoidance dimensions were eaoﬁk
- Vi . - ‘ . A

‘used as’the dependent varia:;esfin two regression equations\~ The first exaﬁined

s ' “n ~

whether each’of the conceptdal groupihgs were related to the two dimensions.

%
‘Thus all af .the variables within each of the conceptual groupings, but no other :

¢

variables were included in a separate reégression, Thése results are presented®

¢ . \

in Table 2. To examine the independent contribution and simple correlations all
‘\. ) \ L1 i

:  Table™2 about here. . : , ’

@, .o [ -

the variables were subsequently inc¥kded in;qne regression eqhation.

- ’

~ 4 - « / '&E ' ) <
. 5 . oZT\q . ,//// C ’
Correlates of integratiofh-separatism - R . ) -

As expected,'the demographic variables explained sié‘gficant proportions}l

>
4

- Ty - - \
of the vdriance of the integration-separatism dimension far. the two minority
’ v LY

“
1
»

groups. They'were\not related, however, to the dimension for the white students.

Evidgntly the :demographic variaBles are more'important for theﬂminority popula- .

® S i
tiorls because of the longstanding efforts of the migority’middle .classes in




TABLE 2 ) v

. Outcome of Multiplé Regression Equations for
Conceptual]y Grouped Independent Variables.

Demogra.‘ohi:c Variables (6)- - 3,29 ( 112)*’ . v 113 (.022)
- / ]

. ". " / 4..
. ’ . ' _, Dimensions and Groups 7/ )
[ = ¢ ) .
3 ‘ Integration (versus Separatism)
1 = 5 - -
. o , Black® White ,
Indevendent .Variableés (Number) - - F ratio (R ) . F ratio (R")

" Latin®
F ratio (R2)5

3.03 (:135)"%

LS N=l2k |, %% p (001 y

. Parental and Deer ‘Influences (l&) ',2 01 (,%}) R (.032)::5' . 0.53 (\’;017‘1, B
Inter-group bxperfenc /é/(h) 2 66 ( 063 - 8.97 (.108)»+ 1,19 (.039)
Academ:.c Variables (h) d . 2,67 @ 063) . 4,13 (.053)" 1.7é ‘(.95;3)

/‘Reléa.t‘i\on to Authority r;gu;:eé (k) 2.28 (.os‘zg)g q\\lf’;‘ " 6.65 ‘(.6{32) © v 2,61 (.081)¢
lersonality ‘Véri&’?les:(ﬂ . ‘ ‘6'.3?; (.i.68)",”": . 2.87 (.Ok6) o -.2.22 (.0635) ]
AN Varisbles Together (27)  2.93 (e o h12 (.289) " L.97 (.356) ¥

Tw ' . Approach (versus Avofdance) ' 1
bemographic Variables (6) .- 1.81"(.065) 5.37 (.098)* :  3.33 (.14)%v

‘éa'rent’al a;xd Peer Inf;f&énces (4). 0.80 (.020) . 7.29 (.089)% " L,59 (.13h)%x
{Inter g'roup Ebcperiences (%) o 10.91 (.216) = :8.01 (.097) %% 1.2? (.039) N
Academc Varia.bles (h) \‘ . 9.80 (.299)% ' .; 4.13 (,053)x"+ '29'00 (.063)

© Relation to Authority Figures (h) 17.95 (.312 )% 12,75 (J147)=rx k4, 32 /127)
‘Personalit,/ Variables (5) . 5.&#’{ (.7.]:1&8) % " .' 10.55 (.151)% . 1k, 29 (. 377) XY

,ALL Variables Together (27) \»‘:_ 718 (.600) 686 (.503)7": 5,00 (1585)%xs
83163 §pc05 ) I - , )

Y =302 . ** <01 AN . o )
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. conventional militancy. Perception of paréntal and peer support for integration

) e
) in general and for fnfegrated schools in partlcular had very little re1ationsh1p
. - / ’ -
¢ to the integration-separatism feelings of the studerts themselves. The multiple
1 . . ' . . ©y .
correlation coefficient for these perceived support measures for the white * -
students was statisticaily significant;‘out the "four measures taken gogether . )
explained only 3.27% of the~v;riance. - R , ) L
. \. : - =wa Q‘ ' ‘
' The inter—group experiences and academic variables were important for’ < .
3
the whlte and black students, but not for the Laéin/students in predicting
R support for integratidn.‘ The white students/w/re more acceptant of the Latin than )
4 s '
> theblackstudents, thismayacég’ntforthelittleeffe’tinter groupexperiences had R

9

< et

~ *

on the Latin students' Ettitudes. THe lesser hostility and perhaps competi%ive-

% . !

c” ‘ v, — : :
" ness, would also explain the‘nonfgiénificance of ‘the academic variables in pre-
14 . . P .

’ " > %

’ - I . - . . . ) ~ : . N .
. - dicting .support for iijsgrétion or sepgratism, - .
. et -~ B
. » . 'a = * R . ,,?;

<

Rélationship to authority figures was statistically significant for the

white and Latin students, and the personalify'variables were significant for -

-~

the hlack”and white students. Except for the inter- g\\upseiperiences of the )

whi students and the personality variables fo he black stddehfs*\ho ever, ’ ’
. he explained‘/ariance “for these relations’ pPs was quite low. Thus, O;f\\\‘\\\\\\‘\\\\<\\

predictians were generally confirmed,but the relationships tended to be weak.
s ‘ . . R . ‘. N ’

[

The,expiaingd;varianc- or all the measures together was 37% for the ylack

he white studints, and 35,6% for the Latin students, The

driance both in The-total équations and {n the conceptual grodp- .

-

s explained in part‘by the inconsistency with hich_the vartableg were !
Felated to the'integration-separatism dtmension. This s shown in Table S~which T

.presents the Pearsonian felation and beta coefficients of the individual | *

-




’ \
. . N

) o o . |
/ 0f the demographic variables,, only the occupatienal and egycational levels
Je , - AN < 2 .
. . . " A . ” . v
6% the black students' hother:zbere significantly related to the students'
I . . ; 5 “ _' ' 5
SR Y SO S S ) L e s s
. : . Table 3 about here. -
o . ’ S TmmmmemSsseeseees il R . '
" - 4,’//‘/( , . - * -
support for integration while none of the variables were significantly related"
- 'Q Q

.

for the white students, and only the father's education aqd'skin»ﬂﬁé of bhe Latin
4 ‘ . P

studenrs was.related to the dimension. In other words),.black students whose

L

. . ,) - ‘. . . o
mothers had high ~ccupational and educational levels tended to su;port inte;

’ A

» gration while Latin students whose fathers were well.educated tended to support.

- \ -
- integration. Latin students with a light skin hue also tended to support:
] - .
., M . . » 3 . . . |
L o « ..
Aﬁi/ . integration, Despite the fa¢t that only a few of these demographic measures RN

were sigﬁificantly related to the integvation-separatism dimension, taken

s

-together they were the most important predictor of supportt for-intéﬁfation (or

P -

separatism) for the Latin student; and theaéézdni best predictor for the black

- Lj students.- Lo - e

' . T N . e

. \ . - . - N A
! ) - , - el
%

. Surprisingly t same inconsistent pattern also appeared for the school .

£x)

¢

-~ < ‘+ N 0 - . "
A related categori€s of inter-group experience variables and academic varjables. .

1 N ~ .

' Good ciassg90m éxperiehces producéd ;uPport for integration among the whit¢ and
/ . N @ . . it ~

the_Hiack sfhdénts, and the students' pefEeption of good race relations in the
- 2 ) « N

. R . i
school and the number of other group friends they had also affected the white

studen;s' attitudes. .Tﬁe iéter-gr0up ;xper;ence v;riables were the most &mpor-
: rtant predictors éf the inteérationwseparatism dimension for the whftecstu;e
. \\ . . .L‘ . _ . e SEFUEN -

Self-reported grades were significéntly reléted to‘éhe di@ension for all*
three‘popu'ationb, but negatively, .That is, the better students ;n all three’

groups tendéd to support separat?sﬁ‘and not. integratioh'//EEE/Whitq‘sgudgnts who
“ , . ‘w . . e .
iz own ability highly and those who had good English usage as assessed

\

’. \\ e \ . . .e /4’/
A o . 24 ‘ .
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by the'interviewer'also tended to favor separatism., The beta coefficient for
‘ . . . . DN ' v > o ‘._:’ - . N
N 1 Y . . . . . . 1 .
. }ﬁ% self-ratifig.of ability, however, was qu1tetldw,‘indicating that it made no
N 4 ‘c ¥ N ! ' :
» . - .

4 i

~ ¥

;29;,——‘W§T§HT? cant contribution.over. afid above
DR P

-

%

&4—"

\z

ax es&,,SelE—reported grades and the interviewer's assessment O
. e M " "

o " ., - . . .
' .« oy
DhlS seff COn‘f‘I'&-ence N

-
D FEEY

- ) ar a

<
e wsaﬁe nrobably accounted for most of th1§ vaxiation and

* Y .

an intervening variable between ability and attjitudes, =
»

or sef?-rqcing may be

w . ‘f - Te R N . '
Favorablé attitudes of the white and Latin students towards | the pokce
) N : o e

/
. and p@rcept\ons of p051tive teacher attitudeg toward tH%mselves were 51gnifi-

_ .
eagt}y associated\with support for 1ntegration.
LN . .

- . -

Curiopsii the student's (and
t

AR
" -

L his/her frienis)'reporFed experience‘wiqh the police, and the race of inter- - 7
. . .

were associated with the integration separ\tism d
5' p 'b

-

g and the persdhality variables taken together explaine%:more

., M - ~

. dependent variable for the black students than anyjbf the:bther groupings.

&

X,

he pErsonality var1ab1es;taken together were not significant for the Latin stu- ,

¥ v - &
‘»
-~

denis, personal control-seﬁf concept and debilitating anx1ety individually

-

weré significantly relate

to the Latin students'
n 4

*
stance on the integration/

v

' ’ A - . . ® é *
The direction of these relationships is-as expected.

separatism dimension.

N v

dents yith a serong sense of personal control and good selr concept tend to

o, R
~ “w, Il ”

.

support integration while those with high‘anpmie or anxiety scores tend to’

&
— af

‘support separatism. «Howfver, for the white studentskhigh fac&fitating anxiety

» ~

. "wa cliated wit upport Tor\integration, not for separatism, and was the
» \—?1 /F

only one

1

f the perSOnality var!hbles fgr phites tha; wasssignificantly related
'r*

. ——

.:3‘2<

\ .
- to. the dimension. L2




~

[

T .

e ,‘g?,ation or. separatist’tl/[than for stu/enﬁh/ﬁ‘om the; white populat on. - ¥ | °
‘N)'n .\b'...\’,,. 3

o

-

"
kv

8 - ' .

The variables included in this analygis explained more of the variance
, ~_ ‘ ‘ . s ‘ .. L.

" -of the dimension for the two minorities than for.the white students’ (37.0%, .

H

and 35.f% compared to 28.9%). It appears that school related variables are

more important in determining the Support of the minority groups for inte~

. TN o
b . . ; t

r -

(betas): Essentially rhaey show/the unique contributioh that the variable makes

P

from a.one-unit increase in ‘the independent v

-

are.held constant, And since~they have a11 been standardized the tributions

{ -
can be directly c0mpared For- the b1ack students the most important variab

’ \\
.

is his own classroom experiences with the white students (. 305) Self;concep; .

- s .

(.197) and both facilitating (-.206) dnd debilitating (-1,56) anxiety are also

. ~ .

3mportant, and to a 1esser extent the mother's occupational level (,175), the

i

number of white friendSS?.lsa), the mother s educational level (.140), the

.
.

. students’ perception of intergroup relations in the school (-.108), his fears

of threats, beatings; and thefts (.118), and sex (.120). ) )
< N . : -
- Lol ’ '
. For the white’ students the highest unique contributor is their attitude

-

“ tooard ‘the police (.240). ObViously-attitudes toward the police are correlates
~ N .

~

only since the data show no re1ationship ‘between reported experience with the

police, and the white\students attitudes about integration. cher important
h
predictors for the white students are classroom experiences with minority

students (. 188), the number of minority‘students they have as friends (. 154),
their perception of teacher s attitudes toward themselVes (. 161),. self-reported

.

grades (~.156), parental preference for integrated schools (-¢141), perception

It is also instructive to ‘examipe “the standardized regression coefficients,

»



og-good race relations in school (.126), and\facilitating anxiety'(.122)..1 ) v
. . - . ] ) - . :
Finally the most important unique contribution:for the Latin students

- .

comes from the ercationalTlevels of both the father and the mother (.240 and

0y

~ -

-
=.272), 'and the skin hue of the students themselves,?- 241).

r\ asp1ration levels (. 206), fear of threats, fights, or theft{s

But bccupational

195), and

‘** jrwhether theirigxiends suppogt integration én general (.218) are aISo important
. \
contributors ‘to the feelings about 1n&egration versus separatism.
~
were experiences with police (. 165), debilitating anxiety (-.152), perception of
S

_teacher attitudes ( 144), and race of the interviewer- (-, 129) y - -

- .,

LT TR

Less 1mportant

e

~

Correlates of Approach-Avéidance ' .

Not only was the‘approach-ayoidance dimension more sal§ent than the
. h . ‘ .

integration-separatism dimension for these junior and senior high school

N *
. ¢ .
¥ .

adolescents, but most of the coreptual groupings proved\to 9e significantly

(and more/closely) related to the approach-avoidance dimension (refer again to

. 4

Table 2). Only the demographie variables and the parental and peer variables e

.

for .he black students, and the imter-group experiences and academic variables

for the Latin students were not significantly related to the dimension.

N

With

»

the exception of the demographic variablesathese same variables were not sig-

-~ W T

nificantly related to the integration-separatism dimension either. The most

» ‘v

—_——

perplexing of these non-results is the inter-gfouptexperiences for the Latin

students. .Perhaps it again in@icats"good acceptance by the whige students so

that only the personality, demographic, and authority variables have an effect
X

on their feelings about approach and avoidance of white students.

)

In most cases,
however, the expla%ned variance is higher for the approach-avoidance dimension
than it was for the ihtegrationsseparatism dimension.

- ‘ 5 L]
the demographic variables for the minority groups which we expected to be

-The primary exception is




g : ' : ’
.

correlated higher with the integration-sepératism dimension. On the other ‘hand,

>

the dAnter- group experience measures and the pérsonality variables were expected

——

. to be more closely associated with the apprbach -avoidance dimension.‘ The

Y

inter-group experience measureg were significantly more closely associated

‘

. onlyxﬁgr the black students while the personality measures were for only the . /

*

v
vwhite and Latin students. Thus qur expectations here were only pértiélly

- “confirmed. . . . -
LR . : L2 V. ] ~ .
N Despite the significant relationships of the cOncegz:Jl groupings to o
N -

the’ apprpach -avoidance dimension, some of the multiple correlations are low,

. ] A

and examination of ‘the individual variables again indicates some inconsistency '

~r

) among the variables in the conceptual groupings_(see Table 4), éor the white *
students high parental‘ occupational ststus and being‘female'were.associateq

with approach of other gropps, Those white students whose .parentg had high
occupational Btatus were more willing to approéch minority students moré often

than those of low occupational ‘status, For the Latin students theveducation of

both the father and the mother,” as well as being light skinned, was associated

- - ! - N

with approach. For the black students, on the other hand, the fatheir's occupa-
tion was inversely associated; the higher the father!s occupational status, the \\-

more likely the student wowld adopt an avoidance stance, This correlation alonme
\

e : . e e deeceen - A

- . Table 4 ahout here.

< N -~ \
. eeweeaseaee e aBeaaeem oo ® - 4 - ’
- [
{ ( v

- . ¢ >
’ . -~ '\. . /~ s, . . J .
_N\ahs not enough to make the whole set of demographic variabBles signifi?%’t' the

v

rest of the associations'Yor t-e black students were not statistically signifi-

cant, and the direction of the' relationships was inconsistent, o ) /

- @ \ !‘ ¢ .
~ ¥ ) =
,  The parental and peer influences were qui;e consistent for the Latin and
! r

the white students. Perceived parental and peer support for integration in
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. were well-treated in class by members of the other group sconred predominantly

. ‘ R . N , -

general and gerceived parental preference for an integrated school weke alf :

S, - ¢ .
re}ated to the approaqh end of the dimension. These same influences wé?e not
‘ ) ) t~
significant for the black students. . Co ’

-

”s

» ‘ T

The perception of inter-group experiences was particularly important for
!

the black students;, but in a negative way. Those students who indicated that

. '

good inter-group relations occurred in the school, and thoce who said they

- |
on the avoidance end of the dimension. Perhap§ the "avoiders" pérceived'tﬁat

. . x
everyone was getting along, but for personal reasons{they chose to avoid
. & . ' "/_,_71
contact with the white students. This interpretation is supported by Sf:i/if//;,,/////f )
e o . = . 2Ty ’ )
the other results, Note Fbat_those vith low self-cbncept‘and low sense ~ ’

.. - \

personai contro}, and those with high facilitéting anxiesy tended(to score -
high qn’aggidénce (thé'correLgtions were .195, .226 and -.275 ‘respectively for
the black students), and this was tr\g for the white and Latin students as well

as the black students. Furthermore, the interviewers' assessment of good studemt

langgage usage was related to tHe approach end of the dimension, and per- ’
: Y . . —

ception by the black students of good teacher réaction was strongly correlated

with the dimension (.554). In fact the relatively high beta coeféicients

®
. 1

 indicate that the students' perception of the teacher attitudes, the inter~

viewers' assessment of langdage ysage, perception of inter-group relations,

~—

* and facilitating anxicEy make independent contributions td'ﬁhe app roach- -
‘ ’

Xg{?idanceadiﬁgnsion‘!nd are some of gbe most “fmportant contributors (.368,

-

e v 94.~ : 4 o
.163, -.346, and -.160 respectively) along with friends' support for integra-

L

“tion (7.175)."In sum, these results téken together suggest that avoiders are’

N
hY

P * .
likely to be students who Have either withdrgwn or been excluded from normal

contacts in, the school. " Thus it would be-quite plausibfe for/;uch Etudeﬂts-to

-—
-

"perceive others as getting along well but\favor,an'avoidance posture themselves. '
- - ’

: 33 o)




For the white stuﬁentg, on the other hand, perception of good .inter-group .

relations and the larger number of friends from the.other group were associated

- ’ ’

withrapproach rather than avoidance.

4

This relationship was expected, but the
\

d -

causality is probably reciprocal' approach attitudes l}ead to 1nter group rela-

. -

{1onshi§s which lead to fTrther w?lllngness to appreach students of the other
. grSup. ¢ . / i
. be /

The perceived attitude of the Leachers was important for the white and

Latin students, but not nearly iifiggg;;antva§'it‘was for the black students,

<

Attitudes toward the police were also important for the Latin students. ' The
¢ * * L S L. . . N

. o . s -
frerationsnip of the atademic variables to the approach-

. . N

consistent across all three groups

avoidance digension was .
o

.~ The in;erviewer's assessment of_the
‘r . ‘ .
L)

students' language usuage was *lowly correlated with the approach end df the

dimension for the black students’(.220); the same correlation was .138 for

.
- N . N c

the white ;nd .268 for the Latin students, Self-reported grades for the three

. BTOUpS were again (similar to the results for the integration-separatism ’
dimension) related in a negative way to the dimension.

~

from all three groups tended to favor avoidance (-.183 for blacks, -.205 for

The better students

wnites, and -,175 for Latins) , though the correlations were 'low, High occupational ’

. aspirations of the white and Latin students were also associatedwighavoidance.

e
>

Likewise, there was considerable consistency across the three groups for

. -

the pgrsonality dimensions. Students with a high senge of personal control and

' self- concept tended to score on the approach end of the dlmension while those .
~ ’

PR
o w1th hlgh anomie scores (except for the Black students) and with high fac111tat1n§/////

« ‘ .
anxiety (and debilitating anxiety for the.Latin students) scored more often on

x

the avoidance end of the 'dimension.’

Personal control,ﬁéelf-bqncept and facili-

tating anxiety were most closely associdted for the Latin students and less

’ -

closely associated for the. other two

\

O

RIC o

|
B
|

?‘ L;mwma . -

.

’

groups, .
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-
¢ N

control

ftcdents were perception ¢f teacher attitudes (.283), sense of personal
’?

(.203), number of black friends (. 202), and percgption of good inter gtoup

~

Lo

The mast important variables for the Latin students wer%
‘1

- -~

facilitating anxiety (-.286), personal eontrol (.240), parental preference fcg

relations (.159).

~

iF.222), and self-concept (:185).

Less important for the Latins
. . - ,‘r‘”;“_ N (,
were attitudes towgé’ﬁthe police (.144), peer suppﬁrt for integrated schools"

integration

~ - (.149) and integration 4in gensral (.161), and skin hue ( 143) < . v

.The tauthority figure variab

studenty al;héagh,gbgaiptervg;oup éﬂpe{iences, &adtmi

For the white students the

explained the)most vatiamce for Ehg,black

>

les and pErson?"

ality variables were also important contributors.

o
-y,

1

et 0@

s

oot

guthority figure'and personalit§ variables were the most important variable

r

although they were 1éss important than for the minority students. The person-
P [ 4 ~ *

4

ality variables Were particularly important in explaining variance for the Latin

-

students on the approach~avoidance dimension, But the demographic, parental

~

. and peer, and authority figure. variables were also important.

-
L -

Kgain the variables together explained more of the variance for black and

-

L}

Latin students (60% and 58.5% respectively) than for the white students (40.3%).

. fhe variables also explain a much higher percentage of the variance for the
1

fapgroach-avoidance dimension than for the integration-separatism dimension.

- *
4 RN . . ‘"

is was true Tor,ail three gr0ups,'but particularly so for the,ninority
students. . . LY . . e
. , . . i

‘

! Discussion of the Dimensiorms and their Correlates
- . A =~ s
Unfortunately the variables that Were included under the conceptual groupings
e

were inconsistent in predicting the scores on both dimensions. However, the

personality variables were the most consistent and important predictors. This

was especially true for the approach—avoidance dimension and for the Latin -

students.




ON-AND CHANGES OVER'TIME

- ST ‘// -
. ' ‘ e é‘v
he ana y ortad he et ~res ondgﬁes wepe e
€y a4ygdg, Igro; ,ﬁ !c Q~/§£Hﬁﬁnt P were
'rding t0aboth tace and -school” composition. This resulted in )

v the following groupihgéi The number of schools included-in eﬁgh categotyL:f . o
/ ¢ % .: . ' ’ . " L : ‘ ~ T

- .o

g;f Whites in mixed whité€-black junior high schools (2) s

! - , . - . - ', ' N ‘.
///i. Whites in a mixed white-Latin senior high school (1) . . P S
v b J ’ ’ ’

77 6. Whites'in mixed white-Latin junior high school (2) o
7. ' Blacks in an all-black senior high school (1) ° ) oot ‘
B TIA ;Blacks'in \;qu black-whi&e seniot high schools 2) - o o

// . /‘:. ! L
9. Blacks xed h}ack-white Junior high schools (3) i ' ‘ ‘

. 107 Latins in a mixed

K

. 1. Latins in

in-whise senior high school. (1) .

Tedominantly white juniér;high school (1) |
o .

in a predominantly Latin jhnio%'high school (1) ) : i

I

. \
’

/ - -
were analyzed separately through analyses of covariance with repeateéd
. ) ~ ’ :

Responses for each of the three groups (black, whites, and Latins)

* measures on years (a split-plot design)-and unedual“h's, .Sobseduent ' R D

- N . ° .;

analyses of covarégnce were computed with parental occupation and \ .

- ot

s T education of both the father and the mother simultaneously controlled. '

* Parental occupation and edueation,,measg;ed on nine-point scales, haqﬁg

rélativefy'little effect and the results reported below refer to the

'

regular analysis of covarfapce uﬂiess otherwise noted. . - o i

- . %
""40‘ ’ a‘<\
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Aruitoxt provided by Eic:

" exvliinei in the rogrcss:.on cquatloqs, wnd almost a.ll cd‘ t’ms was by séhool

» 4

. . . . ’ , L . > . - s
The black students, on.the other ° and anpear to be the most nolltlcizcdz

! - .

3 ~Fr T
E&m’l’l(} seopary

M 4

T a’c?c Ws.j "The demogna:l;gxamablcs \

. e e

izmportant for the black sty dents ad the chmens:.on explained nﬂarly the -
same amount of variance in the i‘actor r\alysis‘as'the approach-avoicdance di- | .
Ly . ’ . . J? ’ .

L4
2

. . .
Jension (19.6": comparcd taq 22.7:’9). ~Civen the long,history of attempts to *‘"C’tlf} -
racial in justice and cons d ring the recency oi‘ the civil rights and black power

.. N w kS o ’

era, suci politiciz.tion of the black, stgdents is not unexpected. Furthérmofé

oL .

we would ex:)ect it to be *‘c’atef‘ to dcmog,rap‘m.c variables as it is in the ad‘u..t

L% . M«-’:* K *
nonulat}m,“ ’"lus_lam "n:'ac'deé nohiuerz::t* on arrh §en.,1’51’v1'ty may ‘hen reflcc’c ‘ . i
7\) . *t A;
the wrogliviiy af some blacx youth 1o p:;rti ¢ipate in both *1ots”~s<}d nroductlvc

cn within their

3 e
org.mizat

4o

“eorrmanities, The importance of -uthority flgurcs

¢

. 8 . L
cor the sblack stt.u errts? . (on the anproach-avoidance dimension)muy also, ve,

.

ern’a"‘ec ty such feclir NS, as Author;ty figures do represent the lurger socicty -
s .

¢

4o the black stulderts,, MNevertheless thes j or _.nd senior high studcrr}s al‘% N
. ” ! ’ = .
c-ncerned primarily with imterpersonal reactions that have yet to be tra.nsluted

- - 'y -

into the mozﬁdggl.“unl Qu s‘c’ ons to which adults would react. As "mentionod
/’ v - .
By ewousl\f, the anproach- avouhnce dir"ensmn was more 1rvmortant for these adole.,~

~

cents than was the integration-separa.tism dimension. Other ev1dence of the .
A3 . N * i -
importance of the avvroich-avoidance dimension comes from the~expla.ined variance
4

N x

fizures., Iearly sixty fffércent of‘ thc veriance £or the two minority. groups was -

// " .
N ,///
related variables., oy o -
P ' ‘e
- . )
< : N . . . . . : L
. The aoproach-avoidance dimension _W1Ss a§oc,iated with all the ]
' 72 ) . fo.
conceptual .gr ups _for'thc white sttgcpts, but the total exvlained variance *
. - ’ -\/7 ' C
was only 1}8‘3/. Bvid cntly the schopl situa..,ion and relatéd vvrlablcf are nopt
- e Lt
. ' . s
a5 crit *cal in determining *hc uttltud‘e of the white students, Additional
» o T s . o o
- / - ! L4 * .
f£fects on +he white studemts cppear to come from other variables not ‘ , :
. 5 ) ) » . .
’ - X : P
A . . , . . - . .g .’ ~
P -~ 7
’ ot - « = 3 7 /’ - .
oo r e~ ' ’ - . »
B2
. . ¢ N
R ¢ 8 . o~ ' - o £
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n

- {
measuﬁﬁo in this study. These are probably family and gogio-economic related

. variables. Thus the scligél environment appears to be a majéor factor
* . ¢ »
. P N N N

,minotity student reactions but it is of lesser; though still gmificant, o

[
, . ~

importance for white students.

~
. . -

- - The "a\}oiders % iee.Llar areB\tere kin’some hagg_pg low eelf\eateem, k—?’m‘
. T . AP e e 7
st .~ ' low’*gﬁ%e of'personal control, poor language

«*

,".-

but h1gh fac111tat1ng

apxiety. In addition the black.davoiaefs“ also tend to have a nepaEive—wiew ’
A B 3

-
- .

-

of teacher attitudes towards themselves (r=.554) and‘yet perceive good race

hd .

. . relations as’ oocurring among others.’ Tﬁose who Scored on the approach end /

of the dimen51on may have ‘more realistic perceptions of réCe reiations. Cer—
lh) ., y 3 .®

. ’ tainly the minority students, who score on the approach end dan avail them—

N
! /
« .. P
£ . M

» ,/1 -
. - selves of the "non-traditlonél" opportunities that accrue’ f:om integrated ]
® e . i -, 4

) %échool experiences (documente&fso well by Crain 1970) -
L - _the minority students who are avoiders may be" hose who e.drop-outs or - . \
SR . P e L. : . .

.are "pushed out" by|the sohool society.‘

; R ’ ' ' < ) ' b ) .

} e o " / ‘S' .d 38 \ ) = ’ “ ’ ' \\ ’ Q2 |
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i': ‘ ‘ « 34
Unfortunately the F’Edemlcally -good studemts ten nded to be avqiders;_ The

. 4 . r .
_ correlatdon as low but consistent for .11 three u-oups. The white avoiders,

' ’
~ ~

.

L, omay bg\children of parents with higher occunational levels who are considcring
. - .
[ o -
wnite flight.(the correlations for vhite father and mother occupatioral levels N

N \ . 4 -
an!tav6idance vere .195 and ,151). In any case we would hove that the bettcr
N oo

A

: stu“eﬁto fron a 11 thr groups would tale the lead in improging inter-group
I THR ‘.iw.f\ o T A s L,
P .n.wrelafaong'beGéuse 1ron1ca11y it 1s they (at-least among the minority students)

. . /}é/
vio will noteqtially have the most bon ct wwth other-groué rembers in igurﬁ

v

llfeg/ ?erhavs underfmorc 1“a.vora.ble c1rcurstances they do lead.

" / - >
%7

aﬂd Williams have, also—shown that brlgnu black student° wgp felt their Ders6hll P
o/ , .

ovoortunltles were blocked were morc euﬁnortive of rlots and that sounéé llhb
o —/

our brlgnt av01der - . . B ) . T e
; f

Y

o

. It is llSO 1ntcres‘1ng that thc tvo dlneq/lons vere 1ot hlghly related | ’

e

s .
.and it would be insbructlve to“obtaln data from agult samples, Previous adult

4

: .y

stud*es huve emnha31zed nrlnarlly the inuegratlon-senaratlsm dimension. Yet

the gVOldance dimension was more lmvortant for all three adolescent‘gsqnns.
‘dimensions . o

Under what conditions would the /be related? Obviously both minority and’white

adglts have expanded oonértunitiés‘ at least in Secondary felationships, for ’

intér&ctiqn/gn& conta although they do hot have the school opportunity which '
. /

»

is %~majof/9ne. Yét there are segrentg of the nonulaulon that probably dé/gbt
 have significant inter-groun coht cts, or the contacts are very traditional, Would
— s ' : ) ‘

this result in a continuation of an avoidance vosture? Which adults opt

-
e e

‘for those relationshivns and positions which exclude comtacts outside their own
. ‘ ©

d . . - —— .. . .
ethn*c or racial comrmunity? Perhaps dwring times of strife, racial oppression,

v

or wuen social. movenonts are ’luar1~ hin;, these reﬂctlons of aVo1d3nce inkegra-

‘

tionism, and sepuratisn do constltute bases from whlch politlcal der}BB;eﬁg//

OCCUrS. ?or ex&mple, avoiders may become a pool from which true ideological

separatists draw reeruits in times of stress. But there ere alsc "push” fac-
’ L.
————— . ~ ¢

“tors (i.c., harsa COHtiCtS with other éroup members). Both dimensions need to be

[ERJ!:‘ ?tudicd over time to wnrmxo‘ thpoc types of vrocesses.

.89

. - N " . .
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ON-AND'CHANGES OVER'TIME - . :
- 5 Lo

. e - ey - {'.- ¥
‘9 he ar;a%ysiug ‘r_gpovr_t;d' heye Shes student: respond.eﬁts w/ v W

Fied ag 'rding to\both race .and *school” composition This resulted in

the following grouping/i The number of schools included in eheh category L
% = ‘ . ~ v/

is listed in the parentheses

¢
[

l, Whites in an essentially all-white senior high school (l)

"2, 'Whitéh// an essentially all- ite-junior high school () e
,) i . ) . , .

3. jﬂﬁ&es‘in a mixed white-pYack serdior high s2hool (1) , " o . s

-black junior high schools (2) *

;@// Whites in mixed whi
2 - > . . . ‘ . . s . - : ,
. ////i. ‘Whites in a mixed whitetLatin senior high school (1) . P
/4///.5 6. Whites*in mixed white-Latin junior high school (2)
«)
7. ' Blacks in an all-black senior high school (1) °* , co

f/ . P
S .8, ,Blackéiin_kéqu blacg-whiﬁe seniog,high schools,(Z) ’ .o © 8

9. Blacks /;{’ej’/bfe{ck-whi junior high séhools (3) .  ~ S
. 167 Latins in a mixed atin-whise senior high school (l)\ .

s 1., Latins in

12 La//// in a predominantly Latin 5hnior high school (1) g e - ‘

Responses for each of the three groups (black, whites, and Latins) a
g /
- were analyzed separately through analyses of covariance with repeated
. ~

+ measures on years (a split-plot design) .and unequalem’ sy Subseduent e T
. 'Y " i )
analyses of covar%gnce were computed with parental occupation and ’
7 " N

education of béth the father and the mother simultanebusly controlled., ’

Parental occupation and education, measgred on nine-point scales, haqyp

-

' relatively little effect and the results reported below refer to the

regular analysis of covariggce uﬂless otherwise noted. .. ' “
- - ‘ 'L iVad ' . o

S
:"" 40 ’ ’.' \




Tavoidance sta.nce for both the junior and. sénior,,high students, but_ a.ga,in

" Latin Students ' W ‘ I

- “The’Latin junior high’school stulents in both the predominantly

. P ’ ’

white an%he predominaxrt]y Latin schools ‘scored hlightly on the avoide.nce
end of the a.nda.rdized approa.ch-avoida.nce dimension (4,.157) vhiie the

g -

" Latin senior }{igh school'studept’s scored slightly on the approa.ch end

N

of ‘the dimensidn, but the differences .were not statistically significant

« (F.= 0.87). From 1974 to 1975 there vas a slight ghift towardszlthe

~ v N
the: cha.nge(was not statistically gignificant (F = 2.3%, p-n.s. .with
* N * . : ’ < -
2 and 115 d. £.) and there was no interaction effect. (F = 0,29).. . b
F-::atios Were even sme.ller when paremtal occupe.tion a.nd education were

*

controlled (0.89, 0.22, add 0.29). Likewiae there ¥as no difference SN

; ~on the sepmtism—integration dimension for the latin students in:the

ma.\aﬂ.!.ble for reinterviewing, those who dropped ﬁ'm\{ s¢hool altogether .
' tota.l sample declined to be reitrterviewed.

' 'sa.me ir the drop«-outs and tra.nsrer students had 'been reintemriewed. they were -.

"ot substa.ntia.lly di’rfere'frtnfrom the contimﬁ.ng students. g’.l‘his also indi-

three different kinds ‘of schools and none of the eﬁ‘ects approached -
. = o
statistical aignificen\ce. o .

N
‘ s

The Latin students who were unavailable for reinterviewing vere ’
« H

very simila.r in :thei.r a.ttit,udes 3°the students who remai.ned and were

interviewed the second yehr Basically two kinds of students  grere

and those who moved or changed schools. Only about 1 percent of the

- In a.ny case the’ results for the Latin stidents wo'uld haye remined the

4

—_ \ - -
ca.tes t,hat the drop-out and tra.nsfer students .d4d@ not lea.ve for racial or , "
) - - . ; e e .
inter—group msons. . ) . . “ . - " l ’
[Y . - Ly . . 3 ’ . ) \

v “ :. .. ey




. White Students __— *

¢ White student scores on the approaoh-avoida.nce dimension cha.nged
| slightly toward tho approach end of the dimensmn o%’er the yea.r 8 time

but the, cha.nge was ncrt sta.tistica.x_ly signific&nt (F = ,0.19) Fln'ther

there was no overa.ll interaction effect: (F « {.16). These fe;ults are s ¢ ]
. portra.yed in Figure l». The distribution of the race-schdol, groups o . ¥ N
A N S _-__-_;____-__-____‘._ . ‘ : .‘” ’ .
N ) Figure 1 about here ' \ : A
a L i ls S e .
- on the dimension was itself.significant, hgwwer (F = 3.38, a.rt. = 5 ) \ :

- “

' and 233, P <. @l) * The white junior high stude } in both integra.ted

Ree white-blaek a.nd ba.sics.lly all-white: schools scored most heavily on the

¢
&

~ L s".’voida.nce end of the oimensi‘on while the older students in the high schools .

—— T

RN of similar compositaon scored in the middle of the dimension., The white <
o studems m both Junior a.nd senior ‘high schools w1th the La.tin students, . ®
on the other hand, wvere quite willing to approach the’ minoi‘ity La.tin stu-

[} . \ - Y

dents. These differences are, consistent with previous reses,rch which ha.s

t
PR 4

found less hostility tow&rd lighter skinned m:Lnorities tha.n ,bla.cké\ . Lo

. kmong the white students, hoyever, “thé studen%s who we\mh;.vails.ble cL s .
. for reirrterviewing, either b.ecs.use they had dropped .ﬁom school or ha.d R

transferred did make a difference for students in th.ree types of schools.

»
C 4.

e

Among the white students in %he basica.lly all-white sen:.or high and in Lo '

borﬁh the Jumior and senior mixed La.tin sch&ols those who were una.va.il\ble o

- o

. - i for reintervrgw tended to* , score higher ol .,he avoidance end of the approach~

\

s.voi'rarce c‘inénsion than did the continuing students (t = 2,38, 4.12)

- .
A

|

B

i’- S 2.53 re.,pectively for students in three kinds of- schools, p< .01 using one-
:

7L tailed teos), . , . . < L
The w..te_Students in mixed yite-Lapin and nixed white-black Qunior C e
: high .schpols who were unava.ila.ble for reinterviex algo tended to be more o

H—Q

» W1 - A -
.ERIC \ . . AU ; \
Arui 3 ~ . . . . : . ., <
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Figure 2 about here ™ : * 39

separatist than the other students on the ixrtegration-separatism dimen-

-

sion (t = 2,12 a.nd 1. 8y respectively, p ( .05 with one-tailed test) This
was nort tme of seniors in any of the sc'hools indicating that those ‘who

o .favored separatism most strongly and those who were avoideri J.ef't these

©

. schools. 'l‘hus there was some evidence ‘of white flight under the" school

R .

'system 8 open enrollment-tra.nsfex‘ policy. However, the rlfght occurred D .o

2
primarily in the Younger years, norb during high school T‘he exception
to this.is vhites in mixed white-Ia.t:Ln schools where there is more accep- o

tance .of the minority students and thus & later decision ave the school;

‘I‘he white students who, rema.i.ned in the mixed white-bLs.ck %j'unior a.nd.

senior high schools and in the all-white and mixed white-Latin Jundor highs U

¢

als’o exhibited a strong shift towards the separat‘ist end of the dimension;

. These results are “shew, 1n Figure 2; the tobal hift s signific'ant at the
&%
001 level hut becomes nonsignificant when” parental occupa.tion and education

-

a.re sixmltaneously controlled +The interactiona erfect ‘remains signiﬁcant, o

- however (F = 3.62, P< 01), Only the scores of ‘the senior high students ) “’_‘_

- =

An the all~white and mixed white-Iatin schools remained constant, The -
white‘ students “in both ther Junior and senior m:Lxed white-Latin schools é - f

when compared to students/in the mixed whité-black school, were alao much

©

-more_in favor* or izrtegration than sega-atism. 'l‘he main errect for school .

~ N

'——*"“composition *was “significant at the .Mevii QF % k., 631 Th\m, &l‘hhough

th& interg-roup experiences in the schools dia not prbduce amr increase in ©

avoidanée reactions, they did produoe a sepq.rat:tst mMion among the shite PN
.. ) . A ~. ot

students in‘four of' the ‘six types of schdols.\ A B

N . - . *i “ L. ) v . ) ~ a

( B.ack é‘budents ;o o S R ‘

‘For the black studexrts significa.nt dif‘ferences appea.red on both dimensi._ons.

‘I‘he Blac& students 4n’ both the integrarted ;junior s.nd integrated senion high :

Sy,

‘ scpools scored on the approach epd of the approa'ch-é.voidance dimension vh:lle

is
LS,

[y

o :the s’éudents iﬁ the a:l_l-hls.ck senior high school scored strongly on the avoid.ance

end (see Figure 3). These difrerences are signiﬁcant at the .001 level (F-l3 27)...
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apd ave corroborated by addﬂ%’iona.l data -from the surveys.. The black students '
- in the all-black senior highfr*slhen asgked directly whether they preferred
integration in society or sgn&ra.tism, expressed & preference for separatism

more oi‘ten than the black students in t‘ne mtegra,ted schools (Xe = 11,10,

8

N = 55 for each group, d. f. =2, p<e 01) Alf’.h’ough 'bhe question asked

\;) about integre.tion, the msponses appear o, be a.voj,duke reactions for

4+

"+ they,are in the same direction and port;ray the sa.me pa.ttern A8 the ‘
avoidance r.eactions of the avoida.nce-approa.ch d.imeﬁsion.\ ¢
i \\ . j R .t s . . ,
L T S = .
; o T Figure 3 about here © =~ . ' |

"o o
- R ] M

. irrhegra.ted aehogl rema.izxed, a.ppi'oximtely the same., However, the a.ttitudes
°of the black students in the all-black senior high eh&ngeq.dramtically'
4 in 1975 they, like t.he black. students in the integrated schoolsa also’
N “‘“’“ncored ’highly on the asppog‘:ch end of the dimension. Th.e change n'om o
*\w
. 19'7’4 to 1375 for the three groups was sta.tiqtica.lly significaxrb at the
. .001 level (F = 217, 1;0) but was prima.rily the resulf. of the cha.nge o;‘ }
- the senior high studentsin the a.ll-bla.ck senior, h:lgh school (see Fig\he

1 aga.in) This is md;cated by the interactiombemem s%ﬁool .compo

.-
v

. | 4 sition ‘and time (F = 35 89,.p < o0l1). When the’ pa.renta.l occupations
o .and educa.tional levels were cpntrolled, jthe ma.i.n effect and the :mtera:ﬁion
.effect remained strong (F = 35 89 and 32,67, p( 001) Howwer, the change
« . over tme became nonsignificam; (F=2,33p n.s. Jw:i.‘l:lsx‘2 a.nd 76°d.2.). )

_The father's occupa.tion expla.ined 7.5. percent of thé' va.rianeG on the <

-

. a.pproach-avoidance dimensmn and ’the mother 8 occupatioml level explained

an a&ditiqnal 8. 8 percent this diminishing sligkrbly the min effech ror

¢ . -
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* gchools gaid’ sepa.ration. This again was the opposite of the Armor findinga. N

- o ~
¥ ,-'% 43 o

“ change in the present study

- o 43

school composj.tion and the interaction, but, completely accounting for
"the overall change. In Sther words there was'\a.n association between
parental occupation and the school composition, with parents of the ‘:.
students in the all-black school holding signific ly ldwer statna

Jobs than the parents n'om the integrated school. When this is con-
trolled ‘statistica.lly the overall change is less, Nevertheless, ,

A Y

over&u differences remained between the s'tudents in the dﬁ."ferent

kinds of achools and the interaction between school compoaition and time

rezmained. Furthar, the differences were not attirbutable to dropouts
or students wh{) changed schools. The students unavailable for reinter-
viewing were only slightly dif‘rerent on the dimension from the students '
successfully irrberviewed- both years. ' o _ »

It should be noted that these results are the opposite of wha.t
Armor found in Boston. He round higher support for separa.tim, preference
-for segregated schools, and more support fer black power among bused
(igtegrated) studemts than among the non-bused students. e significant
was. among the students in the all-black.sehios high, not i the imte- o
grated scfzool. In:a.ddition when the'étudents were agked direct]y whether ~ )
“they favored 1nteg:ra.tion or sepe.ra.tism, the students in both :Jun:l.or and
senioz' a.ll-bleck schools more than the bla.c.k studenta in integra.ted

The results '‘on the sepa.ra.tiam-integration dimension reeemble more
close]y Armop's - results.8 The black students in the integreted School
shr weu ..eological support 1’or Bep&ratism while the students in the all-

ey,

-I:‘blacn se%or high school, showed support ror integration (see Figure 4),

These results were significant at the .01 level (F = 5.70 with 2 and 76 dof.)e.

-
N !

o
7.




11 44 .
 However, contrary to Armor's results, the black students in the all-black
. » s .
school during the course of the year also became more separatist in

EL Y P T L Y )

EL T T Y P LY T L T
IS

4
orienta.tion while the black studerrts' sentiments in the integrated
senior high reme.ined nearly consta.ut The black students in the :Lnﬁe-

b

grated: Junior high on the other hand became more supportive of the

5
integrationist position dur.tng the mtervening yegxr. These eross-
pattern changes result in the significant mtere.ction shown 1n Figure h ’

(F = 8, 33,,p< 001)., The effécts from the junior high studexr[‘.s ave less

than the ‘change 'b/ the students in the

mall and the size-

-

,of the group is small c ‘ he other groups. 'J.‘ixe‘ overell‘cha.nge
from 1974 to 1975 vwas also significant b}xt‘egai.n was reduced to non-:
signil’itence* when parental occixpe.tion and eduycation vere controll:ed.
The father's oceupational level explained 11, 5% of the variance in the
change, and the mother! s occupe.tiohal level explained an additional 6 6%
When the com:rols vwere applied, the main etfect; was diminished some )
(F = 3.50, p (.05), 'but the interaction effect increa.sed (F = 13.80, -
o). 7, 5 e Qx ’ ',‘

The remlts ,frcm the 'bwq d:ﬁnenﬁions 5\ ei'ﬁhqugh seemi.ngl'y cgntra.di;cr
- to:‘y, are consis'éen‘t fqr the.bla.ek studezrts in 'bhe izrhegrated, aenior -

hig‘h5 "‘lfo)se students vfeel, evi.Qent\ly 'f.n“pa.z;t beca.use~ ofr‘their exPeriwe

R

' ence n the 1ntegra.te& eehool, "bha.t they can »app:‘oach their, whg,_te cla.as. .
mates. Yet zo:r idooiogica.l reqsong, ’hich agqin.may be i.n pp.z;t acﬁool
pased, they m'ntai,u a seimtin orientation. Dpr:!.ng the~cmzrae oa*bhe
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. matured snd out:grew the effec‘bs of segrega.tion a.nd thus beca.me more like ‘

-
- \

<

<

3tudents in the iutegra.tec} schools and they did this on both d.imensions.

<

There a.re severa:n possible' expla.na:bions for the’ changes that' occurred

prim.rily a.mong the studexrﬁs ii?the a.ll-bla.ck senior high, First those -

‘students who were una\ra.ila.ble for reinterviewing, drppouts e.nd moveouts, ,

——

might ha.ve had strikingly different a.ttitudes than those who were reinter-

Aviewed. As a.lready sta.ted this was not the ca.se. A compa.risoﬁ of those

a.vails.ble ‘and una.va.ila.ble for reinterviewing revealed no* a.ttitudinal dir-

- 'ferences. Like the Ls.ti_n studem:s, ‘the’ bLa.ck students acores on th?two .

dimensions  Xere. not Trelated to their droppiny‘mrb or ”tra.nsterring to other

o v @
schools.' C e v

S A second possiblity is that the students in the a.J_'L-bJack high schoo’.L

the black

ceve

; ’dents i_nfhe integra.ﬁed schools This ma.y h.sve been ra.ciJ.i-f

. proba.bility ‘be’ working with v’hites, a situs.tion simils.r to research re-

i

p
su,lts athst §how peoples attitudes changing a.f/a.n; abstmc;; possibility

- ¢
< ¢

o ‘becomes a.\éoncre{e rea.lity. Amther possibility is that the black studexrbs‘

>. were experiewcing the game processes ot al,ienation and disenchsntment with

Fa

(A

w?

. @

white society that the black ‘students in the integra.téd schools experienced

earlier. But then we would expec\’h then to become more avoidance orien:bed,

b . /

6orh a.pproacl; orien'bgd. mrzhemore, ‘both’ ‘of . these possibilitiks axe. . -

. ra.ther rémote, given tha.t the shiﬁ:s were dramtic and occmed over a

rela.tively short period of ti.me Stil’l a.nother possibility is that the

black leadership loca.ily and natiom.].ly beca.me more separa.tist and this

was com.nica.ted to the students. chever, there 18 no: striking midence

: to indicate that this happened and even if it did ocowr)’ 1t would not

: ‘n exola.in tl'ée change towa.rds the approach oriéntation.
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o vioualy a mtter ot public controveray waa finally eltablished at the .

.school board mde &' final decision’ to repl.&ce the &llvbhék tchbol vith A

‘hsd been heavily involved in fheae issues,for some timev and the ﬁ.na], k S 1

‘f explain %he cha.nges tha.t occurred on hoth the approach-avoidance and s . °

‘,- Howevee, an imporbaqt event. which occurred during the courae of -

the Jyear at the a.ll-black aenior high school does appear. to eccmmt in

M for the changes. With.great ~pressure by the black conlmnity the . -

‘s new building and bids were let'r “The site of the new building, pre-
old leca.tion, the black conmnity -2 preferred aite. The bla.ck commfﬁy v

Dattles were won duri.ng the infervexﬂ.ng year in which th;l.s stud,v wag

conducted. The success had a signiﬁ.canb impact‘%on the reelinga of the . 1
black comnmity. st. John points to the po_si‘bive effects such an -event

m:!ght have in 8. bhck c,onmmity. In‘”diseunsing the symbo].ic mesgage

tha.t desegma.tion conveys to the black coyg)ity she also stated that- el e

e

|

4

|

1

|

h |

a new- alL-bla.ck achool mfght ha.ve aimilar err‘eqta' Lo o . ’ . . ) I
|
1

v .
-~ T ‘15 proba.ble, though not yet a.dequa.tely demonatrated, that an ow T
all-’olack achool n a new logg.tion and besutiful bui’lding and, © A 0

, conspicnous in the qua.li‘ﬁy of 1ts staff and progra.m might con‘ﬁri-

bute as. much to the selt-esteem of pupila as attenda.nce ata . a ’
: high-sta.tus predominaxxtly ‘white school, (st John 1975 93).
X
Not'e that the successrul effort to have the nev) school builtwwmﬂ.d

the integration-sep&ra‘bism dimnsions. Because.&he struggie had been' W,

with white; and’ been successtul, there would be more of a sense that

L) . he “

Iy -

blacks could auccessi‘ully approach vhites on a personal levél, However,

since the goa.l ha& been 8 school of 'kheir own, a 'hew all-‘bla.ck sohool, -

there would Lkely ve & change Eovazds i&eologic&l supporb of sepb.ra.tism. RN
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'If the successful fight for the néw bullding was in fact the cause
of the cha.nges on the approach-avoidance and integration-separatism
mdices » tertainly the students' _sense of persons.l control and self- ,
A concept should increetse\ This would be psrticular]y true if the students - =
themselves°a.nd their parents:- Were imrolved in the effort. To the extent

a

« that the teachers had been a.ctive in the issue the students would also

.
feel their- teachers were more responsive to their needs. Chsnges in ) .
these ve.risbles and two measu.res of a.md.ety were emmined 1A a.dditions.l
e.nslyses of covariance, The variables were also included because they
were personality variables and beca.use\ previous regz'essios analyses
had shown all five va.risbles to be importa.trt predictors of both the

. spprosch-esvoidsnce and integrstion—sepertism dimens:lons (see Jacobson,
forthcomi.ﬁg) ‘ALl five var:la.bles were measured with three to ﬁvgy L

¢ . >
Likert-type items. The personal control items were taken rrom Coleman P

A

¢ al. (1966), and the a.mdety itexns vere adapted from Alpert ‘and %mber L
agoy: . |

’ O
G EE . it

..t

) Significsnt chsnges in tpe a.nxiety scores \ of the Students a4’ not

"y ocouwr d;uring the course of the. yeor, nor were there si@iﬂceut inter-

® b

- actions between the type of school and the a.md.ety scores. The blaek

%

" students in the irrtegrated schools had s:lgnirica.ntly higher liebilitat:l.ng -
anxiety. scores, bt therequ.s not a signiﬁca.nt chs.nge by 1? students

1n the a.ll-blsck senior high gchdol. At $he same tine the irrteraction T

for the sense of perbona.l control was not sta.tisticelly sigxiﬁcant,

. @ %3 Do’

e fs.lthough it spproa.ched signlf:lce.nce (F = 2,03, p<.14). Furthermore o

. ,the students 1n the a.ll-black school did not experience -an increase in

:sensevoi dontrol (3,48 to 3. 52) but rsther»the black students in the _

o :urtegrsteé schoolsg’ shmd. 8 decresse ﬁom 3 61 to 3.1k, However,, the “

L)
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students in the a.ll-‘ola.ck school did chnge significantly a.nd positively
& inferms of both self-concept and perceived teacher reactions to them-
selves. Theix- score on the SeJ_f-concept measure increased from 3. 61 to
h .07 while the ‘black students in the irrtegra.ted senior high schools ..
decrea.sed f‘rom 3. 6l to 3 22 and the integrated ,junior high school blsck

studegts' scores remained fa.:i.rly congtant (3.62 to 3 65). This inter-

" 'action was significam at the ,OL level (F = 5 90) with no main effects

pregeént. At the same time the students :Ln the all-blad’k school viewed
their teachers reactions to themselves amich more positively--cha:aging

from a score of 2,23 to 3. 84 while the black student scores, in the
4 B
integrated senior high school decreased slightly fron 3 L7 to 3 I9 and

the junior high school studemts® scores went from 3.47 to 3.97. This

interaction effect was significant at the .0OL level (F = 16. 58).

-

Thus although all of the variables did not dispi,a.y the expedted
pattern, several did. 'l‘his ana.:wsis theretore lends npport to_ the !

interpretation that. the cohstruction of the new 8chool ha.d some effect

)
on the students® ‘scores on {he integra.tion-sep.ratism and ‘ayproach-

-
13

avoidance dimensions ~ . ) L T
. . v&f - T

. . . ‘ ¢ / I

. N 'y Conclusion . - P

‘Clearly, student «reactions t6 integrated and segregatéd 8chool

e,

experiences are complex, This is true for white students as well as

't hé minority studemts. We Bave exanined two dimensions

N

and have found differeut responses by ea.ch group ovex time, . The pro+
fomd ¢~ :rences tha.t occur in schools with different racial and ethnic.

compe '.'.tic s ;nd:.cate that the schools a.nd their compositi'ons are in

13

\T rt 1'&.9.)0,.4 sible for these attitudina.l and ideological differnces.

-~

- \,erta.J.an se;.ec’clon operates to e.ffect these variables, Bu.t the longi-

.,udma“ dus’gn employed here shows ‘that the schooJ,s themselves and events
: 1n the broader comnmnity nave - an effect ‘ s
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. 'The reactions of the white students-in‘.mixea-black sclools is 'of ’

parbicula.r 1mportance fo;--there is: scmeyindication of white tTight.
Thus it is importa.rxb for the scho&ls and society' to remedy the causes ‘
o " of the reactions to stem white ﬂight. Of course, pa.retrbe.l reactions -

are s't;ronghr involved in w/hit_e\ ilight, but we need to better :undei-
- stand the p{oéésses that lead to a.voiaa.nce a.nd separatist rea.c{'.ions' i
f{ grou,pa, blb.ck, white, and Iatin, a.nd for adults as well @s

P

, . K ’ B
. ’
y'outh . - Ly ’
. o . - . . N ~ \ .
1 . - .
- - .v\ 4 ~ + . ‘ - .,
X .

. The cha.nges that occun'ed in’the year‘a time also’ 1ndica.te tha.t .

int.r-gxoup exptriences can }pve a drama.ti& effect om student a.ttitudes,

L attitudes that a.re 1~.uce1y to be carried mto aditlt 1ife: Certainly, . ,

(

better schooling ic Jne of these._ These plus addiﬁiona.l reé.ctions neeg

' i

to be emmined, 4n integra.ted a.nd seﬁregated ;chools, in cinnging verauq

sta.ble .schools , and :!.n vol-.mta.ry v;rsua 1vaa1unta.ry situationa. Th;y y

\nN

have’ mporta.nt impliqa’cions for thc mture of iubergt'oup rela.tiona in*’" ‘

- 4 .
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[:R\f: changes in student attitudeé;over time are the focus of this study.,
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- Footnotes

. - »

\,.\0: _‘ - . ‘\ . v . .

1 . : : ; .
“There are several exceptions to this statement. First, Elder (1970, 1971),

forward and .Willi Z 2 , 2qd Armor CEE?Q) report data collected from teenage
< ': .
. 6amples but oply Forward and wi liams and Elder have been concerned with the

,..political socialization of youth on racial issues. Second, several researchers

: have examined a specific variable, internal-Extefnal control or the senge of

. K2
H ~ »

personal control as ‘a basis for black militancy- (see*Lefcourt, 1966; Rotter,

- -

1966 Joe,: 1971, and Jacobson, 1975 for reviews of this literature).

s ~

Forward

and wiliiams alsoqexamined other variables, most importantly alienation, fear
. 5

» 1

of success, and expectations for future educational and occupational success,

.
g

that were asgociated with support for black‘militancy.‘ Finally, several :

researchers have.examined the political socialization of youth (fee for example

Hyman, 1959; Jennings and Niemi, 1968 and 1974; and Langton and Jenrings, 1968),
.buﬁ they have focused on non-racial attitudes,'i.e;, traditionalipolitical

voting patterns and. parental-youth attitudes similarities/differences. Still

* others have examined the youth revolt on campuses, but none of the aforementioned
“Jauthors have systematically examined the correlates 6r development of rdcial
+ ’ Lo Iy

[
. * =y
.

ideologies and stances among minority and white'adolessents: P

hd -

- “ v

ot 25ee Aberbach and Walker (1973: 117- 118) for a quick review of this ..

literature Jbut see also. TomlinSon (1970), Forward and Williams (1970), and .
. Aberbach and Walker themselves. , ) .
J R . ~ .

) ) : Yoy .
3see also Goldman (1970) and Pettigrew (1971) for discussion of this issue.

-

' 40ne all black junior high school did not participate in ‘the study the -

.t? ~
,second year and was replaced in the sample by another all black junior high .

school. | The

Students from additional schools were surveyed the second year.

analysis reported here excluides the ‘students from these schools however, since

61
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},'. . R . / .
- : . 4
A comparison of the -eigenvalues gives a more téchnical assessment. of ‘the

relative loadings of the items on the vectors. On the dpproach-avoidance .

- dimension they were &.24 for whites askedsabout blacks, 3.69 forrwhiteé.askl;‘ -

P

about Lagins, 2.95 for blacks asked about whites and 3.17 for iatins'asked .
about whites. On the. integration-separatism dimension the eigenvalhes were C .

. . r s\ /
1.80, 1.41, 2.55, and 1.30 for the-respective,groups. ’ : L -
bWhen the same items and factor scores are used for all three groups,; ,
f - . - P 4
- l £ Y . . .
the resultant measurement error significantly attenuates the-correlation and *

regression coefficients reported in the remainder of the. paper. This isi~

i

pafticularly t rue for the La;ins‘and blacks sinc?,they are the,smaller'groups.

—-— T « : . b

“4n the analysis. : - 4 2 . . . o T

-

’

7The question*&as actuall% lowly correlated with both dimensions for

all three groups indicating that complex reactions cannot be easily

examined with simple:questions. This broad question tapped both'dimeqs@ons.,
. ' . . . , {,' T
The variance was also quite.small since the question required only aﬁsimple yes-

) ~ ’ v
' v -, 4 -

\ . ; . L
no-not sure response and analysis of it added no results. The question ‘was
- . o, b

‘simply not_ specific enough to elicit any 1ﬂteresting results. kather ic. 3

- ’ . N -
took the specific itents about integratlon, separatism and avoidance.to -
- N . P ad
ellcit the resulfs presented here. B ¢ 2

7 ' o,
- - . e % .’ » l“ .
+ 81t is difficult to compare Armor's index with-the dimenSions used id the

.. -

present study for he reports only _two of his four items and ‘neither, of them was-‘

:
LR . ’ !

used in the preseént study. The one item that corresponds closest to any item -

used in this study reads "%psa black,people should live and work in bl#ckrareas,

and most whites should liye and’ work in-white areas.'l It‘corresponds with the

o
folloﬁfﬁg‘tfem used here "Schools with mostly black saudents should have mostly .
-«.-’f.‘
black teachers and §chools with mostly white students shoyld haVe mostly white
’ 'I‘. . v’ e

51

geachers. However, thac item loaded on the apprqgch-avoidance dimension not
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